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Abstract 
The Purpose of this research, Explaining life satisfaction and Academic achievement based on Parenting Styles and 
psychological hardiness. For this purpose 500 students of Semnan University in year 2014 were selected through Multi-stage 
cluster sampling. questionnaires Parenting Styles Baumrind, life satisfaction (SWIS) and psychological hardiness were used for 
data collecting. The results showed that Parenting Styles with life satisfaction, academic achievement and psychological 
hardiness are correlated directly. Path analysis results showed, the largest path coefficient as to variable influence academic 
achievement on life satisfaction, and the smallest path coefficient as to variable influence life satisfaction is on the authoritative 
style. The considering results can be improved life satisfaction and academic achievement by parenting styles (democratic) and 
psychological hardiness. 
© 2015 The Authors. Published by Elsevier Ltd. 
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1. Introduction  
Education system can be called efficient and successful when the academic achievement of students is at the largest 
and highest level in different courses. Given that the rate of academic achievement and drop is considered as one of the 
efficiency criteria of the education system, the discovery and examination of variables affecting the academic 
performance will result in better recognition and prediction of effective variables in the education system. 
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(Tamannaeifar, Mohammadabadi, Dashtbanzadeh, 2011).  
    On the other hand, one of the mental health indicators is the rate of life satisfaction of individuals. Life 
satisfaction is an individual perspective, an overall assessment of its life, or some aspects of life (Diener, San, Lucas 
and Smith, 1999). Maltaby et.al (2004) concluded that life dissatisfaction is concerned with low levels of health, 
depression signs, personality problems and health inappropriate behavior (quoted from Keshavarz, mehrabi and soltani 
zade, 2009). Hence, life satisfaction refers to a judicial-cognitive process (Diener, Emmons, Larsen and Griffin, 1985) 
in which the individuals’ quality of life is evaluated based on a set of criteria (Pavet and Diener, 1993).   
    On the other hand, one of the personality criteria is hardiness component. Kubasa (1979) introduces the 
psychological hardiness as a personality trait that comprises three components of challenge, control and commitment. 
Also, studies, and reviews on the role of family in shaping children's behavior and personality suggests that family is 
one of the effective factors in a child's growth. In fact, the foundation of parenting styles expresses efforts of parents to 
control and socialize their children (Baumrind, 1991). Baumrind recognized three parenting styles with titles, 
authoritarian, autocratic and permissive (quoted from Mandara, 2010). Variables such as acceptance, expression of 
love and parental care are considered as the protective variables and variables such as ostracism, hostility, and over-
care are concerned with children’s psychic traumas (Green, 1998).  
    Research background indicates that parents as the first children' socializing factor play an important role in 
satisfying the psychological needs of children and facilitate students' academic motivation (Sternberg, 2009). Research 
results of (Lamborn, Mounts, Steinberg and Dornbuch, 1994) showed that adolescents from families of rational 
authority have high and significant academic merit. Adolescents who described their parents as authoritarian and 
extremist, their scores at all scales tended to be moderate between the scores of groups of reasonable and negligent 
authority. Research results of (Glasgow et.al, 1997) in the field of review of the relationship between parenting styles 
and adolescents’ academic documents and consequences revealed that the parents’ autocratic  and negligent method 
had a negative relationship with homework and academic achievement (quoted from Madahi, Liaghat, Samadzadeh 
and Moradi, 2011).. Parents, who have different educational attitudes, act differently in their children’s academic 
participation, and this participation can lead to changes in learning pattern and academic achievement of children 
(Kennel, 1994; quoted from Rezaei and Khodkhah, 2009).  
The research of (Shirmohammadi, Micaeili and zare, 2010; Crowley, Hayslip and Hubdy, 2003; Kirkcaldy, fumham 
and Siefen, 2004), the relationship between psychological hardiness and life satisfaction was positive and significant. 
In addition, the research results (Maddi, 1987; Sheard and Golby, 2007) showed higher psychological hardiness would 
result in higher educational achievement. Also, in the study of Shirmohammadi et.al, (2010), life satisfaction alone was 
the strongest predictor in expressing the academic performance. With respect to the presented materials, our purpose in 
this study was to determine the contribution of predictive variables (parenting styles) in explaining the variance of the 
criterion variables (academic achievement and life satisfaction) with mediation of the psychological hardiness.  
2. Method 
    The present research plan is descriptive and correlational. Research Subjects included 500 students (216 boys and 
283 girls) from Semnan University. This research was conducted by Multi-stage cluster sampling. to measure 
students’ academic achievement indicator, the current semester GPA was used. Also, to control gender variable of 
the subjects, both sexes were selected. In order to analyze data, inferential statistics, including Pearson’s correlation 
coefficient and path analysis by SPSS 22 and LISREL 8.80 were used.  
2-1. Measuring tool 
2-1-1. Baumrind’s parenting styles questionnaire.  
2-1-2. Life Satisfaction scale† (SWIS).  
2-1-3. Ahvaz hardiness questionnaire: Ahvaz hardiness questionnaire was made by Kiamarei, Najarian and 
Mehrabizadeh (1998). The questionnaire has 27 questions and measures three subscales of commitment, control and 
 
 
† . SWIS 
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challenge. It is adjusted so that the subjects should respond to one of four options (never), (rarely), (sometimes), and 
(most often). The range of scores will be between zero and 81. In the study of Kiamarei et.al (1998), the values of its 
Cronbach’s alpha were 77% and for the subscales of hardiness 67%, control 83% and challenge 70%.  
3. Results 
In the present research, the average students' academic achievement was obtained 15/63 indicating that 
participants are academically at the average level. Additionally, results of Pearson correlation showed that the 
parenting styles (authoritative, permissive and autocratic) have a direct relationship with life satisfaction, academic 
achievement and psychological hardiness at the average level (p≤0/01). Also, the relationship between 
psychological hardiness and academic achievement is direct and at the average level (p≤0/01), and the academic 
achievement is directly related to life satisfaction. Moreover, the relationship between hardiness and life satisfaction 
and gender relationship with all variables were not significant.  
 
Table 1: Mean, standard deviation and Correlations between variables of research (n = 500). 
Variable Mean Std. Deviation 1 2 3 4 5 6 7 
1- Life Satisfaction 19.308 7.391 1       
2- Achievement 
Academic 15.635 2.097 .518
** 1      
3- Psychological 
Hardiness 55.186 15.086 .247
** .317** 1     
4- permissive 30.378 5.408 -.320** -.270** -.394** 1    
5- democratic 31.632 5.584 .327** .309** .279** -.508** 1   
6- autocratic   32.308 5.193 -.320** -.369** -.215** -.619** -.488** 1  
7- Gender 1.572 .495 -.001 -.060 -.020 -.051 -.021 -.028 1 
     
To determine the effect of any of the parenting styles as the predictor variables on explaining the academic 
achievement and life satisfaction and review of the role of psychological hardiness as the variable mediator, the path 
analysis was used. 
    Normality assumption of the residuals was considered using the Kolmogorov-Smirnov test. The results indicated 
the residuals for academic achievement variable is normal p = 0.077, p = 0.072 for life satisfaction and p = 0.128 for 
psychological hardiness.  
    The model results showed that the highest path coefficient is related to the effect of academic achievement 
variable on life satisfaction B = 0.43 and the lowest one to the effect of authoritative style variable on life 
satisfaction y = 0.11. In addition, the path coefficient for the authoritative, autocratic and psychological hardiness on 
the academic achievement are respectively y = 0.14, y = -0 . 30 and B = 0.25 and the path coefficient for permissive 
style variable on life satisfaction is equal to y = -0 . 12. The path coefficient for achievement motivation variable on 
the academic achievement was B = 0.31.  Also, Results show that 31% of the variance of life satisfaction is 
explained by authoritative and permissive style as well as academic achievement variables. In addition, 21% of the 
variance of academic achievement is also explained by authoritative, autocratic and psychological hardiness 
variables. Similarly, 17% of the variance of psychological hardiness variable is explained by authoritative and 
permissive style variables. Moreover, variable coefficients of autocratic style on life satisfaction and psychological 
hardiness; permissive style coefficient on academic achievement and also psychological hardiness coefficient on life 
satisfaction were not significant.  
     Results of the mentioned chart revealed the value of Chi-squared statistic is equal to 1/82 that with degrees of 
freedom 2, its significance level value was achieved 0.54, representing the model fitting with the data. The Values of 
(NFI) and (CFI) in the present study are respectively 1.00 and 1.00. Based on the criterion 0.95 and higher, these 
values determine the model. The value of (RMSEA) for the present study was achieved 0.02 indicating good model 
fitting with the data.  
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4. Discussion and conclusion  
    Pearson correlation results showed that parenting styles have a direct relationship with life satisfaction, academic 
achievement and psychological hardiness at the average level.  
    Also, The relationship of psychological hardiness with academic achievement is direct and at the average level, 
and the academic achievement has a direct relationship with life satisfaction.  
    This finding is consistent with findings of Desjardins et.al, (2008); Lamborn et.al, (1994); Glasgow et.al, (1997); 
Matejevic et.al, (2014); and Crowley et.al, (2003).  In addition, the results of path analysis showed that parenting 
styles (authoritative, permissive and autocratic) are predicted by mediation of psychological hardiness, academic 
achievement and life satisfaction. The results indicated that students whose parents had authoritative style had 
higher academic achievement and life satisfaction as well as psychological hardiness characteristic. And students, 
whose parents had an autocratic style, had low academic achievement. Also, students with higher hardiness had 
higher academic achievement.  
    This finding is consistent with findings of Desjardins et.al, (2008); Sternberg, (2009); Besharat et.al, (2011); Abar 
et.al, (2009); Samadzadeh et.al, (2011). Grundig believes that parents as the first children' socializing factor play an 
important role in satisfying the psychological needs of children and facilitate students' academic motivation 
(Sternberg, 2009). Variables such as acceptance, expression of love and parental care are considered as the 
protective variables and variables such as ostracism, hostility, and over-care are concerned with children’s psychic 
traumas (Green, 1998).  
    Authoritative parents are flexible and demanders; exert control over their children, and are also receptive or 
responsive. They enact clear rules and apply them continuously, but they explain the reason and logic of these rules 
and restrictions; respond to the needs and views of their children and their children are involved in family decisions 
(Aminabadi et.al, 2011). Authoritarian parents have very high expectations of their children and show little emotion 
in relation to the children (Dornbusch et.al, 1987). Brunet et.al, (2006) and Porumbu and Veronica, (2013) also 
indicated that parental involvement and warmth are predictors of the academic achievement. Children with 
autocratic parents show unhappiness, distrust of others, poor communication with peers and conflict at school; have 
lower educational achievement, and similar behavior of their parents are reinforced in them. These children are 
anxious, dissociable and unhappy, and in case of frustration, they react with hostility and anger (Azadi, 2003). 
     The research results of Desjardins et.al (2008) indicated that a style with high responsiveness and control is 
associated with high life satisfaction. The research of Samadzadeh et.al (2011) indicated a significant relationship 
between hardiness and academic achievement. Also, in explaining the academic achievement based on hardiness, it 
can be said, Kubasa (1979) introduces the psychological hardiness as a personality trait that comprises three 
components of challenge, control and commitment. Control means that a person can control or change stressful 
events of his or her life. Commitment means energetic and active efforts of a person are made with the aim giving 
meaning to life, and challenge means that life development more than stressful experience is seen as an exciting and 
stimulating position. A person, who has a high commitment, believes the importance, value and meaning of who he 
is and what kind of activity he does, and based on this, he is able to find a meaning and stimulate his curiosity for 
whatever he does. People, who are strong at control component, predict and control life events and believe that they 
are able to affect whatever occurring around them. The feature of challenge also believes that change is the natural 
aspect of life. People, who challenge, know positive and negative positions requiring compatibility again, as an 
opportunity to learn and grow more than a threat for their security and comfort (Kubasa, 1988; quoted from 
Shirmohammadi et.al 2010). Shafer and Kip (2010) showed that people who had a high progress were common in 
traits such as self-confidence, accountability and hardworking. In addition, students who had permissive parents 
experienced low life satisfaction and had low psychological hardiness. This finding is consistent with that of 
Crowley et.al (2003); and Dayeri and Menshar, (2006). In the negligent style, parents are at high level in acceptance 
and responsiveness, but are low at demand and control. Permissive parents are negligent; enact relatively few rules 
for children and encourage them to express their feelings (Aminabadi et.al, 2011). Considering the results obtained, 
the families can be taught to raise academic achievement and also individuals’ hardiness using appropriate 
educational methods of life satisfaction. In addition, students’ academic achievement can be improved by teaching 
hardiness components. 
References 
Abar, B., Carter, K. L., & Winsler, A. (2009). The effects of maternal parenting style and religious commitment on self-regulation, academic 
672   Mansour Abdi et al. /  Procedia - Social and Behavioral Sciences  182 ( 2015 )  668 – 672 
achievement, and risk behavior among African-American parochial college students. Journal of Adolescence, 32(2), 259–273. 
Amin Abadi. Z., Khodapanahi, M. K., Dehghani, M (2011). Mediator cognitive emotion regulation in adolescents' perceptions of parenting style 
dimensions and their academic success. Journal of Behavioral Sciences.. 16, 116-109. 
Azadi, sh (2003). Examine the relationship between parenting style parenting gingerly Nurabad city girls, academic year 82-81, Masters thesis, 
general psychology, University of Alzahra. 22. 
Baumrind, D. (1991). Effective Parenting during the early adolescent transition In P. A. Cowan & E. M. Hetherington. Family transitions, 2, 121-
140.  
Besharat, M. A., Azizi, K., & Poursharifi, H. (2011). The relationship between parenting styles and children's academic achievement in a sample 
of Iranian families. Social and Behavioral Sciences, 15, 1280–1283.  
Bronte Tinkew, A. J., Moor, K. A., & Carrano, J. (2006). The father- child relationship, parenting styles and adolescent risk behavior in intact 
families. Journal of Family Issues, 27(6), 850- 881. 
Crowley, B. J., Hayslip, B. J., & Hobdy, J. (2003). Psychological Hardiness and Adjustment to Life Events in Adulthood. Journal of Adult 
Development, 10(4), 237-248. 
Desjardins, J., John M. Zelenski, & Coplan, R. J. (2008). An investigation of maternal personality, parenting styles, and subjective well-being. 
Personality and Individual Differences, 44(3), 587–597. 
Diener, E. E., Sun, M., Lucas, R. E., & Smith, H. L. (1999). Subjective well being: Three decades of progress. Psychological Bulletin - 
PSYCHOL BULL, 125(2), 276-302.  
Diener, E., Emmons, R. A., Larsen, R. J., & Griffin,S. (1985). The Satisfaction With Life Scale, Journal of Personality Assessment, 49(1), 71-75. 
Dornbusch, S. M., Ritter, P. L., Leiderman, R. H., Roberts, D. F., & Fraleigh, M. Y. (1987). The realation of parenting style to adolescent school 
performance. Child development, 58(5), 1261-1280. 
Green, R.W. (1998). The Explosive Child: A New Approach for Understanding and Parenting Easily Frustrated. Harper Collins.  
Kirkcaldy, B., Furnham, A., & Siefen, G., (2004). The Relationship between Health Efficacy, Educational Attainment, and Well-being among 30 
Nations, European Psychologist, 9(2),. 107-119. 
Kiyamersi. A., Najariyan. B., Mehrabi zade. H (1998). Construction and Validation of a measure of psychological hardiness. Journal of 
Psychology. 7( 2) , 284-271. 
Kobasa, S. C. (1979). Stressful life events, personality, and health: An inquiry into hardiness. Journal of Personality and Social Psychology, 
37(1), 1-11. 
Lamborn, S.D, Steinberg.L. Darling, N, D., Mounts, NS., & Dornbusch., SM,. (1994). Over-time changes in adjustment and competence among 
adolescents from authoritative, authoritarian, indulgent, and neglectful families. Child development, 6, 754-770. 
Madahi, M. Liyaghat, R. Samadzadeh, M. Moradi, I. (2011). Investigate the interaction of adaptive behavior and parenting practices. Journal of 
Health and Psychology. 1 (1). 48-45.  
Maddi, S. R., (1987). Hardiness training at Illinois Bell Telephone. In J. P. Opatz(Ed.), Health promotion evaluation.. Stevens point, WI: Ntional 
Wellness Institute. 101-115. 
Mandara ,k.c.(2010).Teacher and child variables as predictors of academic  engagement  among law-income  African American 
children.Psychology  in the Schools. 39(4), 477-487. 
Matejevic, M., Jovanovic, D., & Jovanovic, M. (2014). Parenting Style, Involvement of Parents in School Activities and Adolescents’ Academic 
Achievement Social and Behavioral Sciences, 128, 288–293. doi: http://dx.doi.org/10.1016/j. 
Pavot., W., & Diener, E. D. (1993). Review of Satisfaction With Life Scale. Psychological Assessment, 5(2), 164-172. 
Porumbu, D., & Necşoi, D. V. (2013). Relationship between Parental Involvement/Attitude and Children's School Achievements. Procedia - 
Social and Behavioral Sciences, 76, 706–710. 
Rezaei, A. Khodkhah, SH (2009). The relationship between parenting style and epistemological beliefs and academic achievement of high school 
students. Journal of Education. 2(5). 136-117. 
Samadzadeh, M., Abbasi, M., & Shahbazzade, B. (2011). Survey of Relationship between  psychological hardiness, thinking styles and social 
skills with high school student's academic progress in Arak city. Social and Behavioral Sciences, 28,286 – 292. 
Shaffer, D.R. ,& Kipp, K. (2010). Developmental psychology. Childhood and Adolescence. (8 ed). Canada: University of Georgia., Wadsworth, 
cengage learning.  
Sheard, M., & Golby, J., (2007). Hardiness and Undergraduate Academic Study: The Moderating Role of Commitment, Journal of Personality 
and Individual Differences, 43(35). 579-588. 
Shirmohammadi, L. Micaeli monie, F., Zare, H. (2010). The relationship between hardiness, life satisfaction, hope, and academic performance in 
students. Journal of Psychology, University of Tabriz.. 5(20), 133-129. 
Sterenberg ,L(2009).Parenting Styles as Acontext: An Integrative Model.Psychological Bulletin,113(3),478-496.  
Tamanayi far. M, Salami Mohammad Abad, F. Dashtban Zadeh, S. (2011). Relationship between mental health and happiness with the success of 
students. Culture of the Islamic University 47, 15 (2), 51-45. 
